
Designing and Implementing

Exemplary Content,
,. Curriculum,

and Assessment
in Art Education

A comprehensive, well designed
approach to curriculum and
assessment is fundamental to
effective teaching and learning
in the field of art education.
Exemplary curriculum and assess-
ment is evolving, non-linear, and
responsive to students' interests
and current events. Thisartidc
addresses key eoniponeniN (if effective visual
arts eurrieulum biiscd on my 10 years of experi-
ence designing and iniplenientinj; currietiliim
and assessment in the vistial arts and currt-nt
research in the field.

Interdisciplinary integration, authentie
assfssnienl,and tlie eoiitemporarN eurrieulum
discourses ol' postmodernism, phenomenology,
and autobiographical text arc the tnain focus
of current research in the tield. My pedagogical
practices for curriculum, assessment, and instruc-
tion in the art classroom are supported by
authentic examples provided within the context
of interdisciplinary integration, authentic assess-
ment, and contemporary curriculum discourses.

BY KAREN POPOVICH

Standards/Goals
According to Stewart and Walker (2(K)3), art

teachers must ensure that the curricula they
elevelop align with local, state, and national
standards. These stanilards and goals speak to
both content and achievement in the visual arts.
In addition, an edueation standards and gi)als
s|K'ak to the quality and accountability of art
curriculum and programs.The national standards
are a statement of what ever>' young American
should know and be able to do in the arts (The
(Consortium of National Arts Education Associa-
tions, 1994).

Indian Prairie School District 204 (IPSD 204)
in Illinois is in their tirst year of a new K-12
\isiial arts currictilum. The curriculum is built on
both national standards and Illinois state stan-
dards (http://www.isbe. state. il.us/ils/fine_arts/
standards-html) and provides a comprehensive
art curriculum that empowers teachers and
students to take an active role in the develop-
ment of local currieula and assessment. I he
mission of IPSD 204 s visual art curriculutn is:

to develo|i an essential understanding of art
and visual culture in our students.Through
our comprehensive visual arts curriculum,
we believe students should develop their
creative abilities in order to acquire knowl-
edge, communicate ideas, and to synthesize
information. (Fopovich, Vandeleur, Mills,
Davis, l-ries, Zayat, & Silerzio, 2004, p. 3)

NOVEMBER 2006 / ART EDUCATION 33



This curriculum does not dictate
specific projects that must be
completed at each level. However, the
curriculum development committee
established six essential understand-
ings that would frame the curriculum
and act as building blocks:

• Art as an awareness of Diversity
and (Ailture

• Art as Personal Expression,
Reflection, and Response

• Art as a Record of Hi.story

• Art as atiAvetiue for Aesthetic
Awareness

• Art as Development of Creativity
and Problem-solving

• Art as a Form of Communication
(Popovich et al., 2004, p. 4)

Teachers are empowered with
creative choice and decisions in
developing local curricula as they
utilize essential understandings
as a framework for content and
assessment.

National, state, and local standards
provide a framework of educational
effectiveness but do not constrain art
programs to a particular mold. Art teachers
are empowered to develop local curricula
that meet national, state, and district stan-
dards while meeting the growing needs
and interests of students, teachers, and
the community. One of the fundamental
goals of the standards is to guide students
to effectively make connections between
concepts and across disciplines (Stokrocki,
2005). The.se connections directly relate
to interdisciplinary integration which I
believe to be an integral component of an
effective visual arts curriculum.

Interdisciplinary Integration
Interdisciplinary integration is a

student-centered pedagogical approach to
education that helps students understand
concepts and ideas across multiple disci-
plines.The Progressive reform movement
of the 1930s embraced interdisciplinary-
integration and a constructivist approach
to teaching and learning (Etim, 2005).
Research supports the fact that students
will learn more when opportunities
are meaningful to them (Anderson, &
Milbrandt, 200'i; Etim, 2005; Parsons, I99H;
Stokrocki, 2005). Interdisciplinary integra-
tion in the visual arts provides students

Figure 1. Tessa S. Where Witt the Growth Tat<e Us?

with an opportunity to make meaningful
eonnections.Anderson and Milhrandt
(2005), Parsons (1998), and Stokrocki
(2005), list personal idemity. freedom,
independence, self, social structures,
heroes, and the environment as suggested
themes that help conncet students with
the larger world.

There are many opportunities to
support an interdisciplinary approach in
the visual arts. In social studies class, for
example, seventh gnide students learn
aboul world and D.S. populations, and
the effect of growing populations on
resources and economic development
(Sager. Helgren, & Brooks, 2003). In art
class, these concepts and ideas are applied
to a 2-point perspective drawing. We then
examine the population clock (http://
www.censtis.gov/main/www/popclock.
html) and analyze the predictions for
our growing population. Students learn
to draw buildings in 2-point perspective
and use a variety of media to complete
the composition by placing their city
in an environment that currently has a
vast amoimt of space.The student artist,
through this futuristic composition
entitled Wbere Will the Growth Take Us-'

communieates the concern that we
are running out of space and will soon
run out of resources if the population
continues to grow at this rate.

Another authentic example utilizing
interdisciplinary integnition is a unit
that focuses on environmental issties.
Students research an environmental
issue of importance to thetn and create
seratchboard compositions reflecting this
message.Through this interdisciplinary
unit, students often investigate endan-
gered species, oil spills, natural disasters,
mad cow disease, energy resources, and
other interests. A key component to this
project is the reflective artist's statement
that describes an understanding of the
environmental issue, creative solution
to the problem and the process of the
artistic prodtiei. By integrating literacy as
a key component to this unit, students
are able to communicate knowledge and
understanding of subject matter in visual
and print formats.

According to Daniel, Stuhr, and
Ballengee-Morris (2006), the "first step
in developing integrated currictila is
to identify a big idea" (p. 6). lii}> ideas,
themes, or issues help provide a context
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for understanding content.The previous
examples utilize grow ing populations
and environmental concerns as big ideas.
Teachers and students should work
cooperative!)' to develop hig ideas into
meaningful content (Daniel, et al., 2006).

A key component of interdisciplinary
integration is research."Art that is devoid
of content, thereby devoid of research, is
not meaningful (Keifer-Boyd & Smith-
Shank, 2006, p. 150). Students conduct
research on a topic or big idea through
a variet)' of means, including sketches,
online resources, observations, reflce-
tive journaling, library research, and
reading (Keifer-Boyd & Smith-Shank,
2006). Process-journals and electronic
portfolios are integral components of my
local curriculimi.Through tbis process,
students gather research, investigate itieas,
develop artistic skill, reflect on meaning
and organize their knowledge. Howard
Gardner (1996) provided a model tor
process-folios that focused on the process
of learning as an integral component
of the art experience. Process-journals.
along wiih the use of electronic portfo-
lios, directly relate to the contemporary
discourses of postmodernism, phenom-
enology, and autobiographical text.

Contemporary Curriculum
Discourses

A comprehensive and effecti\e art
curriculum is grounded and supported hy
current research in the lield.The foUowitig
sections take a look at effc'ctive curric-
ulum and assessment in the visual arts
within the contexts of postmodernism,
phenomenology, and autobiographical
text. Student and teacher voice play a
vital role in each of these contemporary
curriculum discotirses.

Postmodernism
According to MacCiregor (1992).

postmodernism means realizing that art,
present as it is in different situations for
different reasons, will provide material for
discussion and sharing, but not for resolu-
tion in absolute terms (p. 2). Proponents
of postmodernism agree that there is
no absolute truth and "advocate forms
of knowledge characterized h\ multiple
perspectives and cultural diversity"
(C.audelius & Speirs, 2005, p. 25).

Visual culture is a postmodern
discourse thai represents a paradigm
shift in the field (Risenhaucr,20()C>).The
historical, cultural, and critical context
from which the content derives becomes

a starting point in unit development in
the visual arts.Accoaling to Freedman
(2005), visual culture is a postmodern
approach to art education that embraces
the diversity ofctillural identities, the
interdisciplinary character of knowl-
edge, and the inlltienee of technology"
(p. 8). Encouraging "learners to reflect
on the relationship of visual culture to
the construction of identity, tlie richness
of global cultures, and the integrity of
natural and human-made environments"
(Boughton, Freedman, Hausman, Hicks,
Madeja, Metcalf, Rayaia, Smith-Shank,
Stankiewicz, Stuhr.Tavin, & Vallance,
2002, p. 2) is a fundamental goal of visual
culture as a postmodern discourse.

With the puqiose of introducing
students to a broader definition of art,
I propose the question: What t'sArt'f
Sttidents think creative!) and answer the
question through images, drawings, and
text. Every montage prt>vides a different
answer to the qtiestion.All views are
reviewed and discu.s.sed. Students recog-
nize many different elements of art
present in our lives. An important eletiient
of postmodernism and visual cu!ture is the
de-emphasis of high art over popular art.
Students engage in meaningful discussion
about art and individual views through
this project.

Art lessons and units should no longer
be developed and implemented for the
sole purpose of learning a ski!l or an
application of the elements and prin-
ciples of design. According to Freedman
(2003), the development of artistic skills
should foHow t!ie integration t>f concepts
and ideas ! he content and formal
qualities work together in the develop-
ment and understanding of meaningful
artwork. According to (Carpenter and
Sessions (2002), concepts (big ideas,
issties or concerns). co)ite.\ts (informa-
tion and perspectives that inform the
meaning) and techniques (approaches
and methods) are a!l essential areas of
content in art education.Visual culture
exemplifies the postmodern curriculum
discourse and it is also related to
phenomenological text and the lived
experience of the individual.

Figure 2. Catherine B. Environmental Issue.
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Figure 3. Ldura J. What is Art?

Figure 4.
Kelly Ann H.

Hero tVlontage.

Phenomenological Text
Eisner (1982) advocates a curricuiar

structure that encotirages multiple
forms of representation in the construc-
tion of meaning. One such example is
the enduring idea of heroes, the foctis
of a unit of sttid>' in my middle school
curriculum. Students study heroes in
historical artwork, define heroes, and list
characteristics of heroes in history and
across cultures.Through the creation
process, students use multiple forms of
representation to exemplify' a personal
hero.A reflective artist s statement is also a
critical element of this project.This reflec-
tive writing piece by students expresses
the characteristics their hero possesses,
and describes the impact their liero has
had on their lives. According to Pinar,
Reynolds, Slattery andlatibman (2000),
phenomenology is a study of the "lived
experience of the individual" (p. 405).
Students construct their own meanings
of heroes and learn to recognize a hero in
their life.

Another example of using the ideology
of phenomenology in the visual arts is a
unit that builds on the big idea of identity
to construct meaning of self and create a
sculpture to express individual identity'.
Identity is about what is on the inside
and on the outside (Walker, 2001). Using
this analog), students create a vessel
as a metaphor for identity, hi this unit,
students examine factors influencing
their identity formation such as environ-
ment, family, friends, cultural heritage,

interests, and p<jpular culture.
Students demonstrate

their knowledge and
understanding of
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personal identity through ihc construc-
tion of an identity vessel and a written
reflection. Students construct their vessels
based on their'livt'd experience" with the
topic, an important element of phenom-
enology. By linking conceptual ideas to
individual interests, background knowl-
edge, and experiences, students are able
to make meaningtul connections between
the subject matter and their own life.

The personal hero project and the
identity vessel project are just two
examples that take a phcnomenological
approach to help students understand
meaning in the visual arts.These authentic
examples of curriculum share character-
istics that could also place them w ithin
the contemporary discourses of autobio-
graphic text and postmodernism.

Autobiographical Text
According to Pinar et al. C2000), currere

is a concept used in the effort to under-
stand curriculum as autobiographical and
biographical text"(p. SIH). "Currere seeks
to understand the contribution academic
studies makes to one s understanding
of his or her life" (p. '520).The study of
autobiographical text or the method of
currere for example can be best described
through the Looking Ahead to the I'liture
unit. In this example, students create a
composition that is a ct»mbination of text
and images depicting their vision of the
future. At the forefront of the composi-
tion is a digital image of the back of the
head to further support the conceptual
idea.The rellective writing .statement
accompanying the piece explains the use
of symbols and ideas in their artwork.
Currere consists of four steps:(l) regres-

sive, ( 2) progressive. (3) analytical, and
(4) synthetical (l^inar et al., 2(M)()).A
component of this drawing requires
students to use symbols to repre-
sent their career aspirations.The

Looking Ahead to the Future
composition encompasses the

progressive step that looks at

Figure 5. Lindsay P.
Identity Vessel.

Interdisciplinary integration, phenomenology, postmodernism,

and autobiographical text all utilize big ideas. Students'

understanding and interpretation of the big idea lays the

groundwork for assessment and evaluation (Walker, 2001).

what has not yet happened but is shaped
by past and present events. The students'
drawings depict future symbols and
written rellcctions describing a continu-
ation of current interests and activities
as well as a vision of future events in
their lives, hiterdisciplinary integration,
phenomenology, postmodernism, and
autobiographical text all utilize big ideas.
Students' understanding and interpretation
of the big idea lays the groundwork for
assessment and evaluation (Walker, 2001).

Authentic Assessment
in the Visual Arts

Assessment is a natLiral and integral
clement to the teaching and learning
proeess." The arts when properly
taught promote individualized learning,
purposeful investigation acro.ss disci-
plines, and risk taking by students which
frequently results in work that is difficult
to assess" (Baker, Boughton, Freetlman,
Horowitz, & Ingram. 2004). Authentic
assessment is directlv connected to the

process of teaching and learning and
involves students and teachers in the
process (Anderson & Milbrandt, 200S>.
Critical thinking and reflection are vital
compi>nents in integrating curriculum and
assessment. It is impenitive that students
have time and opporumities to reflect
on content and processes. I he following
section provides examples of authentic
assessment of student learning and
examines ways to u,se student achieve-
ment as a means to evaluate the art
program.

Electronic portfolios and process
journals are a key element of my middle
school visual arts curriculum. I first
developed a system for using electronic
portfolios in the classroom while working
with Stan Madcja at Northern Illinois
University. This process is explained
further in Assessing Express ire Learning
(Dorn, Madeja.& Sabol, 2OO4).A funda-
mental aspect of electronic portfolios and
process journals is the student reflection
component. Electronic portfolios, along

Figure 6. Annalise D. Looking Ahead to the Future.
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The time has come for art educators to move beyond traditional

teaching in the visual arts and strive to develop their own

pedagogical approaches to curriculum, instruction, and assessment

that draw inspiration from best practices and contemporary

curriculum research.

with process-journals, provide students
with a venue to showcase their achieve-
ments and to condtict self- and peer
assessment through rellective writing
(Brough & Pool, 20O5)..|udging and
assessing these process-journals and
electronic portfolios is not easy, but defi-
nitely a worthwhile endeavor.Together
students and teachers assess the use of
historical and cultural materials, growth
and improvement over time, development
of artistic skill, expression of personal
meaning, and their conceptualization and
development of projects (Anderson &
Milbrandt, iOOS: Dorn, Madeja. & .Sabol,
21HM). Boughton (2002) emphasized the
importance of using criteria developed
collaborativcly to assess student work
based on reflective methods as a compo-
nent of visual culture in arl education.
Through this process, students are
empowered io take ownership of their
educational experience. Klectronic port-
folios created by students demonstrate
their lived experience through documen-
tation and reflection.

Formative assessment examines student
learning outcomes through the process
of the learning experienees (Noonan,&
Duncan. 2()0'i).l his form of assessment
may be condticted through a variety
of means such as interviews, journals,
critiques, and conversations. Summa-
tive a,ssessments are often tised to assess
enti products completed during the
course of study (Boston, 2()O2).'rhis end
product is most effectively assessed using
scoring rubrics. Scoring rubrics estab-
lish the criteria for student performance
at different levels of achievement and
can help clarif\' teaching objectives and
promote clarity and consistency in the
evaluation. Assessing student learning
and outcomes is only one element of
an effective assessment and evaluation
component to curriculum. School districts
and teachers need to develop efficient
means of measuring the effectiveness of
their overall curriculum and instructional
approaches.

Doll (199.^) discusses the challenges of
assessing and evaluating a curriculum that
has no set canon of knowledge to exist
as a reference point. As discussed earlier,
IPSl) 2<)i has recenlh developed a K-12
visual art curriculum that tits these param-
eters.As a committee, we understood the
challenges of evaluating such a curricultim
and designed fotir components of the
curriculum cvahiatii>n: (1) intliviikial evalu-
ation and goal setting; (2) student exit
surveys; (3) peer curriculum commtinica-
tion team; and (4) visual documentation
(Popovich, Davis. SiIerzio,Thrush,& Smith,
2(K)S).

hi the individual evaluation and
goal-setting ct)mponent,art teachers
formulate two goals that directly relate
to improving the implementation of the
district s art curriculum. In addition, they
utilize the curriculum construct scope
and seqtience form to aid as a working
assi:ssment as they continually assess
the effectiveness of ihc curriculum and
student learning. Student exit surveys are
utilized as an authentic toot to evaluate
the connection between the taught and
learned curriculum and the written
curriculum.The third component of IPSD
2O4s curricultim evaltiation plan is the
peer curriculum communication team.
Teachers are divided into teams and meet
periodically during the school year to
assess their local art curriculum ba.sed on
data from tbe individual evaluation and
goal setting, student exit survev s and the
final component of vistial documentation.
The team emphasizes communication and
curriculum improvements as two primary
goals.Visual documentation of sttitlent
work as a result of the curriculum can
provide evidence of student achievement,
program development, and can be used
to establish benchmarks for the di.strict.
Organizing visual dt)cumentation elec-
trotiically throtigh an electronic portfolio
can promote easy sharing of best practices
across the district. Portfolios representing
curriculum achievements are an effective
means to analyze and reflect upon the

developed curriculum (Hausman. 1993).
Cince again, the teachers are empowered
in the process of evaluation and making
decisions about curriculum, assessment,
and instruction.

The student and program assessment
examples illustrate an assessment model
that is evolving and responsive. Karyl
Silerzio, visual arts curriculum coordinator
for IPSD 204, describes this curriculum
and evaluation plan as a ^vorkfng-living
document" (personal communication.
June 2"',2()OT) that has the ultimate goal
of educating the whole child.

Conclusion
Phenomenology, postmodernism, auto-

biographical text, and interdisciplinary
integration share m a nvcharact eristics
relating to both curriculum content and
assessment.These curriculum di.scourses
look at the individual s interests as the
center of learning and personal experi-
ences as a method from which tt) draw
meaning. In eaeh of these discourses, the
teacher s role is that of a facilitator and
guide for the journey of learning. Students
arc active participants in the learning
experience. Environmental issues, identity.
heroes, the futtire, and populations are
just a few examples of how big ideas can
frame a unit while providing the students
with the freedom and creative choice to
construct their own meaning.Although
described in the context of postmod-
ernism, phenomenology, autobiographical
text and interdisciplinary integration,
these enduring ideas can stretch across
multiple di.scourses.

The time has come for art educators
to move beyond traditional teaching
in the visual arts and strive to develop
their own pedagogical approaches to
curriculum, instruction, and assessment
that draw inspiration from best practices
and contemporary currictilum research.
I challenjie art teachers to develop local
curriculum and assessment measures that
are evolving, responsive, and shaped by
ctirrent research in the field.

Karen PofMirich is an art teacher at
ThayerJ. 11 Hi Middle SC/JOOI. Nalterrilic.
Illinois, and a doctoral candidalc at
Northern Iliinois I'nirersity. ll-matl:
Karen _l)opoi •ich®ispd. org
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