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             I believe that all education proceeds by the participation of the individual 
in the social consciousness of the race. I believe that education, therefore, is a 
process of living and not a preparation for future living. 

       I believe that the school must represent present life - life as real and vital to the 
child as that which he carries on in the home, in the neighborhood, or on the play-
ground. 

       I believe that education which does not occur through forms of life, forms that 
are worth living for their own sake, is always a poor substitute for the genuine 
reality and tends to cramp and to deaden. 

       I believe that the school, as an institution, should simplify existing social life; 
should reduce it, as it were, to an embryonic form. Existing life is so complex that 
the child cannot be brought into contact with it without either confusion or 
distraction; he is either overwhelmed by multiplicity of activities which are going 
on, so that he loses his own power of orderly reaction, or he is so stimulated by 
these various activities that his powers are prematurely called into play and he 
becomes either unduly specialized or else disintegrated. 

       I believe that, as such simplified social life, the school life should grow 
gradually out of the home life; that it should take up and continue the activities 
with which the child is already familiar in the home. 

       I believe that it should exhibit these activities to the child, and reproduce them 
in such ways that the child will gradually learn the meaning of them, and be 
capable of playing his own part in relation to them. 

I believe it is also a social necessity because the home is the form of social life in 
which the child has been nurtured and in connection with which he has had his 
moral training. It is the business of the school to deepen and extend his sense of the 
values bound up in his home life. 



       I believe that much of present education fails because it neglects this 
fundamental principle of the school as a form of community life. It conceives the 
school as a place where certain information is to be given, where certain lessons 
are to be learned, or where certain habits are to be formed. The value of these is 
conceived as lying largely in the remote future; the child must do these things for 
the sake of something else he is to do; they are mere preparation. As a result they 
do not become a part of the life experience of the child and so are not truly 
educative. 

       I believe that moral education centres about this conception of the school as a 
mode of social life, that the best and deepest moral training is precisely that which 
one gets through having to enter into proper relations with others in a unity of work 
and thought. The present educational systems, so far as they destroy or neglect this 
unity, render it difficult or impossible to get any genuine, regular moral training. 

       I believe that the child should be stimulated and controlled in his work through 
the life of the community. 

       I believe that under existing conditions far too much of the stimulus and 
control proceeds from the teacher, because of neglect of the idea of the school as a 
form of social life. 

       I believe that the teacher's place and work in the school is to be interpreted 
from this same basis. The teacher is not in the school to impose certain ideas or to 
form certain habits in the child, but is there as a member of the community to 
select the influences which shall affect the child and to assist him in properly 
responding to these influences. 

       I believe that the discipline of the school should proceed from the life of the 
school as a whole and not directly from the teacher. 

       I believe that the teacher's business is simply to determine on the basis of 
larger experience and riper wisdom, how the discipline of life shall come to the 
child. 

       I believe that all questions of the grading of the child and his promotion should 
be determined by reference to the same standard. Examinations are of use only so 
far as they test the child's fitness for social life and reveal the place in which he can 
be of most service and where he can receive the most help. 

	  


